Learning the Lingo:  The Terminology of Assessment
Barbara E. Walvoord has written an excellent book on clear and simple assessment.  These are the definitions she provides to construct a common language of assessment:
Assessment of student learning can be defined as the systematic collection of information about student learning, using the time, knowledge, expertise, and resources available, in order to inform decisions about how to improve learning.
Assessment is a kind of “action research,” intended not so much to generate broad theories as to inform local action.
Educational situations contain too many variables to make “proof” possible.  Therefore, assessment gathers indicators that will be useful for decision making.
Assessment does not limit itself only to learning that can be objectively tested.  It need not be a reductive exercise. Rather, a department can state its highest goals, including goals such as students’ ethical development, understanding of diversity, and the like.  Then it can seek to best available indicators about whether those goals are being met.
Assessment does not require standardized tests or “objective” measures.  Faculty regularly assess complex work in their fields and make judgments about its quality; in assessment of learning, faculty make informed professional judgments about critical thinking, scientific reasoning, other qualities in student work, and then use those judgments to inform departmental and institutional decisions.
Assessment means basing decisions about curriculum, pedagogy, staffing, advising, and student support upon the best possible data about student learning and the factors that affect it.
A great deal of assessment is already occurring in responsible classrooms, departments, and institutions, though we have not always called it that.
Assessment can move beyond the classroom to become program assessment:
Classroom assessment
 The teacher of the senior capstone course evaluates her students’ final projects, assigns grades, and uses the information for her own improvement next semester.
Program assessment
The faculty teaching the senior capstone report annually to the department, outline the strengths and weak nesses of the students’ work in relation to departmental learning goals.  The department uses these and other data, such as student and alumni questionnaires, to inform decisions about curriculum, pedagogy, and other factors that affect student learning.
Outcome 
This is a brief, clear statement expressing in measurable terms the expected results of teaching process.
 Example of Student Learning Outcome:  Welding Technology students will demonstrate the skills necessary to safely set up, set correct regulator settings, set proper cutting flame, perform straight line and shaped cuts, identify and solve common problems associated with OFC equipment, and properly shut down OFC cutting equipment. 
Assessment Method
This consists of two distinct parts:  the Criteria and Methodology. 
Criteria
This is a statement of the specific standards that demonstrate successful achievement of the intended outcome.  It includes the following elements:  data that will be used, who will demonstrate achievement, and when, under what conditions, and to what degree the demonstration will occur.
Methodology
The methodology (Assessment Method) is a description of the actions that must be taken to gather, analyze, and report the findings of the data that will be used to determine whether to outcome has been achieved and who is responsible for each.
Example of Criteria and Methodology:  Welding Technology students will be evaluated during the oxy-fuel laboratory using a faculty developed rubric. 90% of students will demonstrate proficiency on the oxy-acetylene laboratory tasks. 
Direct Measure
These are the indicators that are immediately observable such as pre-post testing, oral examinations, internships, portfolio assessments, standardized national exams, and locally developed tests, performance on licensure, certification, or professional exams, and juried reviews and performances.
Indirect Measure
These are indicators that are not observable until later such as information gathered from alumni, employers, and students, graduation rates, transfer studies, graduate follow-up studies; success of students in subsequent institutional settings, and job placement data.
Results
A statement of what was learned from the Assessment Method.  
· Example of Statement of Results:  100% of students were rated satisfactory ("Adequate") or higher on six of the eight categories oxy-acetylene laboratory tasks. 75% of students were rated as satisfactory or higher on Shape cutting skills, and 83% of students were rated satisfactory or higher on Problem Solving Skills.  (Note:  the faculty provided summarized documentation to support the data reported.  This was published as an embedded link in the IE system so that external reviewers could examine the results.)  
Use of Results
An analysis of the results obtained from the assessment.  This section should also describe how the department plans to use these results to improve the program.  
· Example of Use of Results Statement:  Deficiencies were noted in Shape cutting skills and Problem Solving skills.  The faculty has added additional instruction and instructor demonstration on these concepts.  Students have also been provided with additional guided practice opportunities in the lab.  
Documentation
Statements such as “86% of students successfully completed the project….” must be supported.  Provide documents that show how it was determined that 86% of the students completed the project and at what degree of acceptability.  Information regarding how many students were in the sample reported should also be provided.  If a rubric/checklist was used, summarize the results for all sections of the class taught.  Documentation may also be in the form of results of external licensure, portfolios, and evaluations of student internships or experiential learning.  Provide copies of documentation to be linked to the SLO.


